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botany. At the university stage any one of the usual secondary
school studies, such as chemistry, was further differentiated
into a number of branches or subjects, each separately taught
and provided for.
In a great modem university, the curriculum has become so
highly differentiated, i.e. knowledge has become so specialized,
that even a bare list of the definite subjects of study and exami-
nation and research would fill several pages of this book.
During the school^'period, whether secondary or primary, we
have had our list of subjects, but the list was a shorter one,
' although, as in the instance given above, it might be artificially
lengthened. But what happens to the notion of subjects when
we get down to the pre-school stage of a child's development,
say to the period between two and five years? The answer to
this question is extremely important, because, in principle, it
affects the whole idea of the school curriculum. The fact is that
unless indeed the teacher, or the system under which she works,
ignores the psychology of the child, there are no subjects at
this early stage. Or, it would be truer to say, that there is only
one subject—the world, as yet a small one physically, in which
the child lives and moves and has his being. Later on, he him-
self, with the slightest suggestion from the teacher, will perceive
the necessity of dividing in order to conquer. He will be
mentally prepared, for example, to single out the numerical
relations of tilings, and to concentrate upon sums and tables.
To force the pace by offering him the abstractions of number
and language at this stage, i.e. by teaching him the "three
r's," is unpsychological, or, what should come to the same
thing, is contrary to common sense. In the first five years the
child probably learns more than he will in any subsequent five
years of his life, but he does not naturally learn in separate
departments labelled *«*bject&"

